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Christian Vision

Jesus said, ‘Love one another as | have loved you...by this everyone will know that you are my

disciples, if you have love for one-another.’ John 13: 34-35




Equality of Opportunity Policy

Commitment

At St Margaret’s we welcome and celebrate difference, diversity and individuality. For us, inclusion
means making sure that everyone who is part of our community can easily understand, access, feel part
of and benefit from all that the school can offer.

In addition to this, it means doing all we can to recognise and remove or overcome barriers to learning,
achievement and well-being and to work towards ensuring that children of all abilities should have
their learning needs met.

The children, families and staff are from a rich variety of social backgrounds, family structures, ethnic
groups and religions. We are opposed to any form of discrimination or exclusion and will actively work
to ensure that all adults and children are given every opportunity to achieve, to recognise their own
worth and to play an important part in our community.

This policy helps to ensure that this school promotes and appreciates the individuality of all our
children, irrespective of ethnicity, attainment, age, disability, gender or family background. The
different aspects of this policy are inter-related and should be considered and implemented together.

Aims
To enable children to live, play and learn harmoniously;
To help children learn that difference and diversity are valued and welcomed;
To make sure that success in school is not dependent upon being able bodied, belonging to any
particular culture, gender, social class, sexual orientation, family circumstance or majority group;
To make sure every adult in school is able to fulfil their role without hindrance and with every
support and assistance.

Guiding principles

To achieve these aims we all support and apply the following guiding principles to help us make
decisions, to evaluate the impact of our work and to inform the way that we act individually and
collectively as members of the St Margaret’s community:

e Children are valued as individuals and encouraged and enabled to be confident, successful
and open-minded learners

e Families, children, staff and governors work together to set and meet high standards of
attendance, learning and behaviour

e We oppose all prejudice, discrimination and exclusive practices and work to ensure that
everyone is regarded as important in our community




Staff and governors ensure that they are knowledgeable, fair, adaptable, well

organised and that they continue to develop expertise
We always provide a high-quality learning environment and an inclusive and wide-ranging
curriculum.

We will always make clear, open and effective decisions which best support children’s learning. These
aims and principles also relate to the government’s ‘Every Child Matters’ agenda with its aim for every
child, whatever their background or their circumstances, to have the support they need in order to:

e Be healthy

e Stay safe

* Enjoy and achieve

* Make a positive contribution
* Achieve economic well-being

Awareness and clarity

We are aware of institutional racism, discrimination, stereotyping and exclusive language and practices.
We know that we all make assumptions which are not helpful, and mistakes which are insensitive. To
counter this, we keep ourselves well trained and informed and make ourselves ever more aware so
that we can address our shortcomings positively and openly.

We believe that we must all directly challenge what we understand to be bias, discrimination,
exclusion, prejudice and harassment. VWe address equality issues through a broad and balanced creative
curriculum.

What do we understand inequality to be?

Discrimination is the practice of treating a person or group of people less favourably than others
because of an assumption that their needs, lifestyle, culture or practices are less important or less
acceptable than others.

Prejudice is pre-judging people or groups of people on the basis of false assumptions or inadequate
evidence. The judgement is usually negative and involves holding opinions or having attitudes which
are not founded in fact.

Institutional discrimination is the collective failure of an organisation (such as a school) to provide
an appropriate and professional service to people because of their colour, religion, sexuality, lifestyle,
gender, ethnic origin or physical appearance. It can be seen in practices, attitudes and behaviour which
discriminate through prejudice, ignorance, thoughtlessness and stereotyping and which disadvantage
certain individuals or groups of individuals. It is possible for an institution and individual to discriminate
by not doing something as well as by doing something. It is discriminating to ignore, omit, disregard, or




‘gloss over’ an important aspect or feature of a person’s life or community.

Harassment is a form of bullying where the intention is to cause insult or injury or harm for specific
reasons connected to the recipient’s identity or culture. It is more than bullying -it is bullying a person
because that person is, for example, female, gay, black, and disabled.

Exclusive language or practices

A way of behaving or speaking which makes some people feel included and some people feel left out.
It may be careless or intentional but it nearly always involves an assumption that the audience or
recipient has the same thoughts, feelings or background as you. It always makes the recipient feel
‘excluded’ or in some way ‘deficient’.

Examples

e Asking children ‘Where did you go for your summer holiday? ‘without acknowledging that
the group includes children for whom a holiday was not possible

e Saying to a class of children “I'm sure everyone’s mum and dad will want to come along”.

e Only serving wine, beer, tea and coffee at a school family function

Inclusive language or practices

A way of behaving or speaking which makes all people feel included and no one feels left out. It never
assumes that the audience or recipient has the same thoughts, feelings and background that you do. It
needs careful thought but can readily and easily be learnt. It requires empathy and a conscious
appreciation of the uniqueness of each individual.

Examples
e Asking children ‘Tell me one thing that you enjoyed during the summer holiday?
e ‘Ask an adult at home if they’d like to come along’
e ‘Offering non-alcoholic and non-stimulant drinks too.

Personalised learning

We are committed to personalised learning for all children.

Personalisation is the key to tackling the persistent achievement gaps between different social and
ethnic groups. It means a tailored education for every child and high-quality teaching that is responsive

to the different ways in which children achieve their best.

* |t means taking a responsive approach to each child's learning, shaping teaching around the
different ways in which children learn in order that all are able to progress, achieve and




participate.

It means strengthening the link between learning and teaching by engaging children, and their
parents, as partners in learning.

We provide a curriculum which is broad, rich, inclusive and meaningful. We create an
achievement culture by providing the right opportunities, with support and encouragement, so
that each child develops a desire to learn and achieve. We engage children in contexts for
learning that challenge, stretch and excite. We celebrate effort and achievement across the
curriculum and focus on children achieving their personal goals.

We aim to make learning vivid and real, within and beyond the classroom. Learning is made an

enjoyable and challenging experience, through matching tasks to learners’ maturity and preferred

learning styles. Cross curricular links enrich the learning experiences. We make appropriate provision
to extend children in areas of strength and develop them in areas of relative weakness.

Children

Are treated as partners, with joint responsibility for participating in the design of their
learning;

Have their individual needs addressed, both in school and beyond the classroom into the
family and community;

Are able to identify their weaknesses and how to improve, if they start to fall behind in
their learning they are given additional support to help them get back on track quickly;
Receive co-ordinated support to enable them to succeed to the full, whatever their talent
or background;

Develop skills for collaboration through learning in a mutually supportive environment.

Families

e Receive regular updates that give a clear understanding of what their child can currently do,
how they can progress and what help can be given at home;

* Areinvolved in engaging with their child's learning and in planning their future education

¢ Are confident that their child is receiving a high-quality education that is designed to meet
their learning needs and which will equip them with the skills they need to thrive
throughout their lives;

e Have the opportunity to play a more active role in school life and know that their
contribution is valued.

Teachers and Teaching Assistants

e Have high expectations of every learner, and use a range of teaching strategies to give them
the confidence and skills to succeed;

e Have access to and are able to interpret data on each pupil to inform teaching and learning
so that pupils make the best progress they can;




Are supported to share and exchange information about best practice, both among their
colleagues, in different schools and through external networks, resulting in opportunities
to develop a wide repertoire of teaching strategies;

Participate in high quality professional development, working with other teachers to
develop their skills in understanding the learning needs of their children and how best to
address those needs and engage them;

Are able to depend on each other and on other adults from outside the school to provide a
rich experience for all;

Put personalised learning at the heart of their vision for transforming teaching and learning;
Accept and assume that every child comes into the classroom with a different knowledge
base and skill set, as well as varying aptitudes and aspirations.

All children aged 4-5 at St Margaret’s will be supported in moving towards the Early Learning Goals
and our curriculum is designed to enable all children to learn and develop in these areas.

From year | (the year in which children become aged 6) all children are entitled to access the National
Curriculum: English, Mathematics, RE, Science, History, Geography, Modern Foreign Language, Design
and Technology, Computing, Art, Music and PE. We also offer all children access to an extended
curriculum, beyond National Curriculum specifications, which includes areas such as environmental
education, Forest School, PHSE, citizenship and sex and relationships education.

Barriers to learning

All children have the right to education and to arrive and leave school at the appropriate time each day.

We monitor attendance and punctuality for all children and keep careful records and we will always
take action if a child does not attend regularly or there are concerns about reasons for non-attendance.
Research shows that children who attend school regularly do better at school and make better
progress.

Barriers to learning may be related to:

emotional and social development and behaviour
communication and interaction skills

physical, motor and sensory skills

cognition and learning

These aspects are often inter-related. Provision for children who require learning support is a
responsibility for the school as a whole. Targets are set for these children, reviewed regularly and
shared with parents and carers. Their needs are met as part of the continuous cycle of planning,
teaching and assessment which takes place for all children. The class teacher remains responsible for
working with and planning for each and every child. Everyone at the Ambition Federation can help
someone else to learn - and that is what we all expect of each other. We see families as partners,
actively involved in children’s learning.

6




Medical needs

We are committed to supporting children with specific health conditions in an appropriate and
consistent manner. Parents and carers are encouraged to provide the school with full information
about their child’s medical needs. Any medical information is treated confidentially. We work together
to ensure equality of access for all and we recognise that medical conditions, if not properly managed,
can limit a child’s access to education.

Enrichment

We also offer a variety of activities which take place outside children's normal learning times and are
offered in addition to the school curriculum. Details about afterschool clubs, tuition and activities may
be obtained from the school office or via the school website. After and out of school clubs and tuition
are activities which take place after school or at lunchtime. For some clubs, there is a cost for tuition.
We aim to keep the cost generally very low and support children whose parents are unable to pay for
clubs.

Year groups or classes are offered the opportunity to join a club or take up tuition and where there is
over subscription staff will select names at random to ensure that there is a balanced and fair
distribution. We will use selection to avoid the situation whereby some children have several
opportunities whilst others have none.

We ensure entitlement to creative and cultural learning opportunities for all children. This could be
an opportunity to work with a well-known author or a skilled artist or musician, opportunities to take
part in a wide range of extra-curricular activities or through a visit to a place beyond the local
environment. We track access to clubs, visits, visitors, performances, school journey programme etc.
in order to ensure a balance for all different groups of children. No child is prevented from taking
part in these opportunities because of an inability to pay.

Increasing access to learning

We recognise that some children need increased access to learning. Children are given access to
additional learning support if they have a significantly greater difficulty in learning than the majority of
children of the same age. They also access increased support if they have a disability which gets in the
way of them being able to access and benefit from the educational opportunities generally enjoyed by
children of the same age.

To provide additional support involves identifying and where possible removing barriers and increasing
a child’s ability to participate and be successful in learning. We believe that many barriers to learning
can be removed or minimised by careful thought about the individual child, task and expected outcome.

We constantly develop and use a range of strategies and resources to remove barriers to learning and
ensure each child makes good progress.




Resourcing for learning support

Schools are funded according to the number of children on-roll and are allocated a sum of money to

support children who have additional educational needs. Some funding for children is delegated to the

local cluster of schools. This may be used to provide support or a resource across the cluster, for
example additional support from the educational psychology service.

Each April the full governing body of the school discusses the budget and agrees the amount and type
of staffing which can be afforded in the current financial year. This includes the number of teachers
and the number of hours of additional classroom support.

Once staffing levels have been decided the Headteacher, with the SLT and SENCo plan the allocation
of support for individuals and groups of children in consultation with teaching staff, using information
from the Learning Support register and data on performance and achievement of each year group.

Some children will have an EHCP. This means they will have additional and targeted resources (money)
to provide additional I:1 support for the child and to buy specialist advice or resources.

Children working at above National expectations

Children ‘who achieve, or have the ability to achieve, at a level significantly in advance of the average
for their age group are closely monitored to ensure they make at least good and outstanding progress
across each key stage.” This is nationally expected to be around 10% of each year group.

We identify and assess these children at St Margaret’s by using professional judgement and evidence
from a variety of sources including:

* Baseline information from the Foundation Stage profile
e Classroom observation
Assessment for learning
Standardised tests and national curriculum results
Pupil progress reviews/meetings
Evidence from children’s learning
Evidence from extra-curricular and out of school activities

We regularly review and refresh our identification processes in the light of pupil performance and
value-added data, and we monitor to ensure that it reflects our school population and that both
genders and different ethnic and social groups are represented.

We provide a range of challenging teaching and learning strategies, including:

e Varied and flexible grouping within a year group

e Withdrawal of very able children for higher-level work within small groups e.g. music
tuition, inter-school sporting activities. Maths competitions
Appropriate differentiation/extension in schemes of work
Teaching thinking skills in a subject context e.g. problem solving, decision-making




Asking higher order questions which encourage investigation and enquiry

Setting clear and challenging targets

Enabling children to evaluate their own and others’ work

A wide range of extra-curricular activities and clubs

Opportunities for artistic, musical, dramatic and sporting development We frequently review
our resources to ensure that we have up to date and relevant materials to be used with more
able children.

We continue to extend materials which can be used to support the development of philosophy,
enquiry and thinking skills.

Our overriding aim is to ensure we provide the opportunities, experiences and challenges that enable
all learners to achieve the best they possibly can.

Equality Act 2010 - 9 Protected Characteristics

The school and staff are committed to protecting and promoting understanding of, through the
curriculum and ethos of the school, the 9 protected characteristics:

Age

Disability

Gender reassignment
Marriage or civil partnership
Pregnancy and maternity
Race

Religion or belief

Sex

Sexual orientation

Understanding of Equality and the protected characteristics are taught throughout the curriculum and
explicitly covered in our approach to PSHCE and RSHE. It is essential that all children are aware of

their rights and responsibilities and we are a UNICEF school.

Statutory compliance and accountability

St Margaret’s will implement this policy in accordance with the Equality Act 2010 and the Public Sector

Equality Duty. In carrying out its functions, the school will have due regard to the need to eliminate
unlawful discrimination, harassment and victimisation; advance equality of opportunity between people
who share a protected characteristic and those who do not; and foster good relations between
different groups.




The Governing Body and school leaders will ensure that equality considerations are embedded in
strategic decisions, policy development, curriculum planning, admissions and access arrangements,
employment practices, procurement and the allocation of resources. Appropriate equality information
and measurable equality objectives will be published, reviewed and updated within the timescales
required by law.

The school will anticipate and make reasonable adjustments for disabled pupils, staff, parents, carers

and visitors, including the provision of auxiliary aids and services where reasonable. The accessibility

plan will be maintained and reviewed alongside this policy so that access to the curriculum, the physical
environment and information continues to improve.

The school will collect and analyse proportionate information to identify patterns in attainment,
progress, attendance, participation, behaviour, suspensions and exclusions, bullying and prejudice-
related incidents, recruitment and staff development. Where disadvantage or unequal outcomes are
identified, leaders will record and implement actions, allocate responsibility and review impact.

All allegations of discrimination, harassment, victimisation or prejudice-related behaviour will be taken
seriously, recorded, investigated and addressed promptly under the relevant behaviour, anti-bullying,
safeguarding, complaints or staff procedures. Complainants will be informed about the appropriate
route for raising concerns, and records will be handled confidentially in accordance with data
protection requirements.

This policy should be read alongside the school’s accessibility plan, SEND policy and information
report, safeguarding and child protection policy, behaviour and anti-bullying policies, admissions
arrangements, complaints procedure, data protection policy and staff recruitment and employment
procedures. Staff will receive appropriate training, and the Governing Body will review compliance
and effectiveness at least annually, with the full policy reviewed in line with the schedule on the cover
page or sooner following significant legal or organisational change.

Gender Equality

We are committed to ensuring equality of education and opportunity for all, irrespective of gender. The
achievement of all children is monitored on the basis of gender. We look for developing trends and
patterns and we use this data to raise standards and ensure inclusive teaching. We aim to provide our
learners with a firm foundation which will enable them to fulfil their potential, regardless of gender.
We actively challenge gender stereotypes and we encourage both boys and girls to take a full and
active part in all areas of school life, including extra-curricular clubs and activities.

Disability Equality

We do not treat disabled children or adults less favourably than their nondisabled peers and we make
reasonable adjustments to ensure that school users who are disabled are not put at a substantial
disadvantage in comparison to those who are not disabled. We will provide auxiliary aids and written
material in alternative formats to ensure access to information, resources and support.




We plan strategically to increase access to school premises to all users and to the curriculum for
children with disabilities. This is known as our accessibility plan. It is intended to ensure that we work
towards the position wherein all children and adults with disabilities are enabled to take as full and active
part in this school as possible. We plan to extend our ability to meet the needs of children and adults
with disabilities.

Race equality, ethnicity and cultural diversity

We define racism as a belief that members of some races are superior or inferior to others. At St
Margaret’s, we create a culture and ethos in which everyone feels safe and valued. We try to engender
a sense of belonging amongst every member of the school community. We celebrate cultural, religious
and ethnic diversity. Diversity is seen as an opportunity not a reason for underachievement. We focus
on data collected and analysed and we use this data to improve the quality of our provision and to
inform the effective deployment of resources.

We value the individuality of all our children and believe that every pupil should be helped to develop
a sense of personal and cultural identity that is confident and open to change, and that is receptive and
respectful towards differing identities. We are committed to giving all our children every opportunity
to achieve the highest standards and to develop the knowledge, understanding and skills they need in
order to equip them for their future life. Within this ethos of achievement, we do not tolerate bullying
or harassment of any kind. We aim to reflect the multi-ethnic nature of our society and ensure that
the education we offer fosters positive attitudes to all people.

In order to do this, we:

¢ Include and draw upon images, artefacts and texts from a wide variety of cultures and traditions

e Make every effort to find out about the variety of cultures to which children and adults belong and
to share this with our school community. We work to ensure that all school users feel part of the
school community and see their cultures represented in our curriculum. We seek to include a
multi-cultural, multi-faith perspective in planning all areas of the curriculum. We will encourage the
representation of different ethnic groups on the school staff and governing body. All staff at the

Ambition Federation are committed to responding to and dealing with any racist incidents in
accordance with our clear guidelines and expectations.

Racial Equality Statement

1. We believe that all children have an equal right to the best education regardless of creed,
colour or racial origin.
. We value the contribution that all ethnic minorities make to our school community.
. We are totally opposed to any form of racism or racist behaviour.
4. We find unacceptable such things as name-calling, victimisation of any kind, racist
propaganda or graffiti and racial jokes. Each incident will be examined individually and
relevant action taken.




5. We aim to prepare all our children for life in a multi-ethnic society.

6. All staff are aware of the Policy and it is closely followed in practice. Any incidents are
reported to the Executive Headteacher/Head of School and logged.

7. Statement to be reviewed annually

English as an additional language (EAL)

We have many school users for whom English is an additional language. We recognise that cultural and
linguistic diversity is a rich resource for the whole school. We also recognise that achievement is linked
to a welcoming environment in which they feel valued and confident. Building on children’s knowledge
of other cultures and languages we support EAL learners in becoming confident speakers and writers
of English in all areas of the curriculum. Learning an additional language may present challenge to
curriculum access but must not be confused with learning difficulties. However, we also strive to
ensure that we do not overlook any learning difficulties which EAL learners might have. We access
translation and interpreting services in order to ensure that we communicate effectively with parents
and carers whose first language is not English.

Socio-economic status

A family's socio-economic status is based on family income, parental education, parental occupation,

and social status in the community. Recent research shows that socio-economic status is the biggest
factor affecting attainment for children of both genders and from all ethnic backgrounds. At the
Ambition Federation Primary School, we use our comprehensive tracking system to monitor the
progress of children from different socio-economic backgrounds. In order to gain the views of all
members of our community, we consult families in as many ways as possible. This includes making time
to talk issues through in order to ensure that everyone is fully informed.

Before a child starts school in Reception we invite families into Reception to discuss and share
information. This helps us to understand each child’s home circumstances and to build on their
experiences once they join us. We show appreciation of what families have already done and continue
to do at home.

We ensure that children from different socio- economic groups have access to the full range of
educational opportunities at St Margaret’s. We believe that financial difficulty is not a barrier to
children’s participation and enjoyment of enriching experiences such as school trips, school journey
and our wide range of extra-curricular clubs and activities, if necessary by offering reduced or free
opportunities.

We work hard to reach out to and involve families, so that they feel comfortable and valued within
school. We are sensitive to individual needs and try to be flexible. When parent meetings are held,
they are often re-scheduled in order to accommodate differing parental needs. We keep our focus on
learning at all times and we enable and encourage children and their families to have high expectations
and aspirations. Where possible and appropriate we put families in contact with other agencies who
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may be able to offer them some additional support, for example the school nurse, child and adolescent
mental health services (CAMHS) or social care and health.

We recognise the value of a truly inclusive school where children learn, mix and become friends with

others of differing abilities and from a range of different family backgrounds and circumstances.
We have extended the make-up of our school council, beyond peer nomination, so that staff may

nominate children. In this way we can ensure a balance of different abilities, socio-economic, cultural
and faith groups, in order that the children’s voice is more representative of the school population as
a whole.

Family structures

There are many different family structures in our community. We do not assume that a child has both
mother and father at home. Children may have step or foster families, live with lone parents or same
gender parents or be brought up by grandparents. They may spend part of the week with one parent
and part of the week with another.

Discrimination against gay and lesbian people

There are gay and lesbian people in our community and we recognise the existence and damage of
homophobia in society and amongst our community. We will not tolerate it in our school. We do not
allow or support discrimination or prejudice or accept language or behaviour which is harmful or
negative or less than respectful to any individual person or group of people. We always respond in a
consistent, clear and positive way in dealing with any and all kinds of homophobia or homophobic
name calling in school. We will enable children and young adults to understand that there are a range
of options and choices in people’s sexuality, lifestyle and partner preference and that our differences
are valid and valued and recognised. We make sure that children understand that the words ‘gay ’and
‘lesbian’ describe people. We help children understand that being gay or lesbian is about more than
sexual preference. We help children to understand that the words gay and lesbian are not terms of
abuse or ridicule and they are not ‘rude’ or swearing.

Recruitment and employment

We advertise all job vacancies and we follow Greenwich Council's Equal Opportunities Policy in
relation to job applications and the recruitment process. We work to eliminate discrimination in
employment practice and actively promote equality within our workforce.

The Governing body ensures that:

e The school complies with race relations, disability, gender and SEN related legislation,
including the general and specific duties

e This policy and all its related procedures and strategies are implemented monitoring of the
effects policy is undertaken in relation to ethnicity, language, attainment, age, disability,
gender and family background and that action is taken based on any outcomes




This policy is reviewed regularly and kept up to date

We monitor the effects of this policy on different groups and take action based on any

outcomes.
Making sure our policy works

We actively seek support from the whole school community in achieving the aims set out in this
policy. Our commitment will be demonstrated through:

Monitoring the impact of all our policies on different groups including ethnicity, gender,
class, disability etc.

Monitoring and addressing issues relating to pupil progress, attainment and assessment
Monitoring and addressing issues relating to behaviour and exclusion ensuring high
expectations for all

Drawing on the diverse experiences and skills of all staff, children and the wider
community

Removing barriers in order to maximise participation and achievement for all
Providing training for staff so that they are confident in promoting equality and in
challenging any form of discrimination

Seeking views from all stakeholders and from children in relation to the range of issues
around equality and inclusion.




Annual equality objectives 2026-2027

The Governing Body will approve and review these objectives annually. Baselines and progress evaluations will be completed using the school’s

current, proportionate data and recorded without identifying individual pupils.

Specific objective

Reduce any
identified
attainment and
progress gaps
between pupil
groups, prioritising
pupils with SEND,
disadvantaged
pupils, pupils with
EAL and any group
identified through
school analysis.
Increase equitable
participation in
clubs, trips,
residentials,
leadership roles and
enrichment
activities.

Baseline or
identified
inequality
Autumn 2026
assessment data to
be entered by the
SLT, including the
size of each
identified gap.

Autumn 2026
participation rates
by pupil group to
be entered,
including any under-
represented groups
and barriers

Measurable success
criteria

By July 2027, each
prioritised gap is
reduced from the
Autumn 2026 baseline;
targeted pupils make
at least expected
progress; termly
reviews evidence
timely intervention.

By July 2027,
participation by each
identified under-
represented group
improves from
baseline, and no pupil
is excluded because of

Planned actions Responsible

lead
Analyse attainment and  Headteacher,
progress termly; agree  Assistant
targeted teaching and Headteachers
support; review and SENCo
provision and resources;
report impact to

governors.

Track participation Headteacher

termly; consult pupils and Assistant
and families; remove headteachers
financial and access

barriers; target

information and

invitations; make

Review
date

Termly,
with final
review
July 2027

Termly,
with final
review

July 2027

Progress or
impact

To be updated

termly with data,
actions taken and
evaluated impact.

To be updated
termly with
participation
figures, barriers
removed and
pupil or family
feedback.




Strengthen pupils’
understanding of
protected
characteristics,
respectful language
and inclusive
behaviour.

Improve
accessibility of the
curriculum, school
information and
participation for
disabled pupils,
adults and visitors.

Strengthen staff
understanding of

identified.

Autumn 2026 pupil
survey and
curriculum audit
findings to establish
pupils’ current

knowledge of

protected
characteristics,
respectful language,
inclusive behaviour
and how to seek
help or report
concerns.

Outstanding actions
from the
accessibility audit,
requests for
alternative formats,
and feedback on
barriers to be
entered in Autumn
2026.

Record the
proportion of staff

cost, disability or
access needs.

By July 2027, at least
90% of surveyed pupils
demonstrate age-
appropriate
understanding of
protected
characteristics, can
identify respectful and
inclusive language and
behaviour, and know
how to seek help or
report discriminatory
behaviour.

By July 2027, all high-
priority actions due
within the year are
completed;
reasonable-adjustment
requests are
considered and
actioned promptly;
feedback shows
improved access.

By July 2027, 100% of
permanent staff have

reasonable adjustments.

Deliver planned, age-
appropriate PSHE,
RSHE, assemblies and
wider curriculum
content; audit

curriculum coverage and

resources; reinforce
respectful language and
inclusive behaviour

through school routines;

provide staff with
supporting guidance;
gather pupil voice and
repeat the pupil survey.
Review the accessibility
plan; audit the physical
environment,
curriculum and
communications;

provide auxiliary aids or

alternative formats
where reasonable;
consult affected users.

Commission further
Hemisphere training;

PSHE/RSHE

curriculum

Headteacher,
SENCo and

Headteacher,

Termly,
with final
review

July 2027

February
2027 and
July 2027

February
2027 and

To be updated
termly with
curriculum
coverage, pupil-
work evidence,
pupil voice and
survey findings,
together with
actions taken and
evaluated impact
on pupils’
knowledge and
use of respectful,
inclusive language.
To be updated at
each review with
completed
actions,
outstanding
barriers and
evidence of
improved access.

To be updated with
attendance and




racial bias and anti-
racist practice
through further
Hemisphere training.

who have completed
previous Hemisphere
training and use an
Autumn 2026 staff-
confidence survey or
knowledge audit to
identify further
development needs.

completed the agreed
further Hemisphere
training or an approved
catch-up session; at least
90% of surveyed staff
report increased
confidence in
recognising, challenging
and responding to racial
bias; monitoring
evidences consistent
application in curriculum
planning and incident
responses.

schedule whole-staff and
catch-up sessions; provide
practical follow-up
resources; include
reflection in staff meetings;
review curriculum
materials, language and
responses to racial
incidents; evaluate learning
through surveys and
monitoring.

equality lead
and staff
development
lead

July 2027

completion
records, pre- and
post-training
evaluation,
monitoring findings,
actions
implemented and
evidence of impact
on staff practice.




